SHENFIELD HIGH SCHOOL

Minutes of Governors’ School Standards and Performance Meeting

held on Thursday 20th January 2022
at 4.30pm

Present:   Mr Julian Beard (JB), Mrs Jane Swettenham (JS), Mrs Katharine Boulton (KB), 

Mr S Roberts (SR), Mrs Karuna Shaunak-Hobbs (KSH), Ms C Herman (CJH), 

Mrs J Martin, Mr Jono Sands (JS), Mr David Churchill (DC) arrived at 4.40pm

Dr G Pope (GPS) for presentation (left at 5.53pm)
Minutes taken by: Mrs C Watson
	1. 
	Welcome and Apologies
JB welcomed Clare Hoddy to the committee and accepted her apologies for not attending this meeting.


	2. 
	Minutes of last meeting held on 14th October 2021
Agreed minutes were correct and were signed by JB.


	3. 
	Matters Arising
There were no matters arising.


	4. 
	Business Declarations of Interest
None.


	5. 
	Review S&P Terms of Reference
JS explained that Resources committee made the decision back in October that that the following statement ‘Oversee the INSET provision for both teaching and support staff’ would be more appropriate to transfer to S&P Terms of Reference.  All agreed.



	6. 
	The Curriculum as the Model of Progress – presentation from Curriculum Team Leaders:

i. Gareth Pope, Team Leader for Science and Engineering

ii. Karuna Shaunak, Team Leader for Modern Foreign Languages

GPS explained the science spiral curriculum in detail, highlighting the following:-
1. Previous Science curriculums and the legacy of change

2. The model for the new curriculum

3. The new way of thinking about curriculum design

4. The differences between old and new

5. Approaches to assessment

6. Use of data
GPS explained the changes over the last 10 – 15 years, from the curriculum being linear moving to modular to a reduced modular system and now the current curriculum.  The GCSE course had changed considerably but the KS3 course had not changed to reflect this therefore with the additional content at GCSE decisions were made to change the KS3 course to include more GCSE content.  Year 9 became the start of GCSE and coursework had disappeared but the understanding of practical science remained on the curriculum.  

GPS went on to explain why the change had been necessary and how it was changed.  The way forward is ‘retrieval and resilience’; the solution is, design a curriculum to ensure both are improved. The curriculum became about two things 1) fundamental scientific concepts and 2) understanding how to be a scientist.  The GCSE content shifted moving away from covering six modules in their entirety to cover 90% of the modules but only the fundamentals.  Year 10 is under development and will follow a similar structure but add in a higher level of understanding.  
Delving deeper into KS3, GPS explained the following:-

· Years 7 & 8 are based around scientific investigation
· Students are taught the fundamentals of a range of different topics in biology, chemistry and physics
· These topics have been chosen to ensure that students are exposed to key language and keys concepts needed to access the GCSE content
· Each and every topic involves a scientific investigation

· The structure of each is essentially the same, ensuring students are repeatedly using the key vocabulary and the skills needed to understand how and why an investigation is performed in the way it is
· Variables, graph plotting, interpreting data, drawing conclusions and evaluating are all carried out on a regular basis
· Lessons start with retrieval of fact from previous lessons
· PREP involves the retrieval of fact and its application in the simplest form
· Assessments questions are based directly on the PREP
Delving deeper into KS4 (Year 9), GPS explained the following:-

· Students are taught the fundamentals of each of the GCSE modules in biology, chemistry and physics

· The level at which these topics is taught is basic (AO1) e.g.: -

· Retrieval of equations and units (physics)

· Labelling of organs in a system or the names of the component parts of a cell (biology)

· The identification of compounds, elements or mixtures (chemistry)

· The application of these facts is also on a very basic level (although still GCSE standard)
· Higher understanding and application is not taught or expected

· Lessons start with retrieval of facts from previous lessons
· PREP is limited to multiple choice style questions where again only retrieval of fact and basic application is expected. (i.e. no rearranging of equations)

· The end of unit assessment is formed from the PREP questions (PREP is more valuable)

· A formal assessment covering 3 units (1x Biol, 1x Chem, 1x Phys) is given once all 3 are completed

· The style of PREP and assessment has changed:-
· PREP is more basic and is achievable by all

· It consists of retrieval style questions and basic application of fact
· PREP is based on the “One Sheet” philosophy:-

· Not too much and based on paper, (not disenfranchising those with technology constraints)

· PREP is analysed in lessons (instant feedback on questions)

· The assessments that student carry out is made from the PREP questions:-

· Students do better in classroom assessments,

· Students feel they are achieving,

· Students start to see the value in completing the PREP,

· Students engage better with the PREP,

· After 3 topics have been taught students receive an assessment that covers all three

· Analysis of this data informs the department about teaching methods and resources

This is a long road but the benefits should start to be seen in the next 2 years
By the end of Year 8 we should have students who: -
· can identify the different variables in an experiment
· can write a chronological method
· can spot anomalous results and calculate mean averages
· can correctly scale a graph
· can correctly plot data
· can draw a line of best fit (not just a straight line)
· can draw a conclusion based on the data they have plotted
· can evaluate an experiment
These are skills that have been lost through the endless changes in the science curriculum.
With simple assessment we can also measure the impact of what we are trying to do.

By the end of Year 9 we should have students who : -
· can recognise the benefits of completing the PREP work set
· have begun to develop techniques for and recognise importance of retrieval
· have become familiar with the key terms in a large percentage of the GCSE course
· have started to develop a sense of achievement in science
· are on the path to knitting together the tapestry of content and skills involved in their GCSE science education

Although harder to measure the impact of this approach the ATL and “R” points issued in the subject would be a good indication.  Assessments issued after three units have been completed would give a picture of the level of achievement for the year group, although this is still no indication to a final grade.

GPS went on to explain the biggest variable in the teaching and learning is the teacher and an analysis of data allows the department to make adjustments that improve students’ progress.  

· Review of EUT data is of limited use as the subject matter is fresh
· Review of data from the “Overall” assessments allows us to see how classes have managed to retrieve and apply the content from the previous terms work
· Staff then have the opportunity to discuss how their classes responded to certain activities and allows us to adjust: -
· The curriculum design (inclusion/exclusion of worksheets/activities)

· Individual teaching practise
· CPD opportunities or training needs

These adjustments help to ensure students are receiving the best possible diet every lesson.

GPS explained that the curriculum is still evolving but there is a direction and an understanding of how to get to where we want to be. Retrieval and resilience are the routes to better results.  We are encouraging students to like science and have a belief in themselves, they do not need to be clever but be resilient.
DC asked how long the overall school progression model has been in place and did all subject started at the same time?  JSA informed the committee the school’s progression model has been in place for over 3 years and some subjects were already moving towards it, bringing it in before the new Ofsted framework.  Year 9 cohort are behaving better and the cohort is doing better in science.  
GPS confirmed the spiral curriculum for DC, teaching a subject in Y9 and revisiting in Y10 recalling it and adding to it and the same in Y11 so hopefully after three years it embedded.
DC asked, as well as looking at the data, how do you do to see the quality of teaching?  GPS explained that assessments are given and individual classes are looked at which gives the opportunity to look how teachers teach, giving all science teachers the opportunity to learn from someone else, drawing from individual experiences.  

DC explained you said ‘it is working in Year 9 because …….’ as Governors if we were able to see that, I think that will help Governors.  JSA explained that on a weekly basis a judgement call is made from all the data.  KSH explained that the science data on his own does not give the entire picture, it is the information from the team meeting as well.  
DC asked if it is only cumulative data or is it always just a snapshot?  KSH explained that everything has to be looked at to get the overall picture

JS asked GPS about PREP, as it is pivotal if students engage and the big question is ‘if’ so if they are not engaged, what do you do?  GPS responded that the PREP questions are the assessment questions so if they have to engage with PREP.  If they have not done well in their assessment, then their assessment score will be down which will be a cue for a conversation so flagged for the department and Head of Year.  The mantra is students are ‘known and known well’ and staff know who are engaging and students should see the value in doing PREP.  

KB asked what about the students who are above that need the next bit of challenge?  GPS explained what is on the curriculum is the minimum and teachers will introduce the extras knowing the students who would like more.  JSA explained that stretch and challenge is a real misconception and the actual challenge is the retention of skills over time.  
JSA explained that we have given so much autonomy to our Team Leaders therefore we do not work in units anymore and assessments happen when students are ready so it will be difficult to present data to Governors but it would be quite good to look at English, maths and science as these are in the team improvement plans so the information is there already.

CJH suggested that reports can be run and a rolling programme can be introduced to S&P of specific subjects or specific year groups.  Discussed what would be the best information to provide Governors.  Will need to a programme of information with the context to run alongside this.
KSH circulated a paper about the curriculum as our model of progress in MFL.  KSH explained the paper in detail, highlighting the following:-
1. Context of MFL within Shenfield High School

2. MFL Curriculum and Approach, attrition, application and retention

3. Curriculum and structure

4. PREP

5. What does the data tell us?

6. How do we know how well our students are progressing?

1. MFL have worked hard to put every student at the heart of what they are going, there is no reticence in aiming for high standards, and no learning opportunity should be wasted, for either staff or students.  KSH is very proud of where the MFL department are now.  We needed to change the negative MFL perceptions to increase the uptake of languages and get over staffing changes.

2. New acknowledge, deliverable practice and retrieval practice:-

· MFL ethos is students known and known well and all should expect to achieve regardless of ability

· Encouraging curiosity and scholarship (making the curriculum more engaging including trips abroad)
· Creating a logical, yet engaging curriculum for our students with an emphasis on proactive skills across subjects (listening, speaking, writing and reading)
· A consistent approach across all classes and teaching staff, but one size does not fit all

· Continuous review and adaptation of schemes of work for the benefit of our students

· Research-informed curriculum design 

· The big question – ‘unitised’ teaching and learning? 
· Students experience consistency and quality of teaching and learning no matter which set or teacher as the curriculum is set for the entire department across all year groups and languages so is entirely uniform as there is a mixed department with regards to experience.
3. Key Stage based schemes of work feed into the next one above and is a spiral curriculum building on what students learnt in Y7 in the years above.  A heavy emphasis on stretching the students as we teach to the top and this element is built into the curriculum. 

4. PREP is integral to everything.  It takes time and practice in languages, therefore that is where PREP comes in and the independent learning is very important.  Our data clearly shows which students do not engage in PREP.  We engage students with their parents which is a good way of doing it.

5. Data is used as a starting point and then we can identify general trends within the department.
JB highlighted that he was pleased to see that the overall column (last column of the data example) shows all students are meeting expected progress.

KSH went on to highlight that Y7 are meeting or exceeding expectations but this is lower than we would normally expect at this stage due to Covid and students having no access to PREP for the entirety of the Autumn Term.  
KSH went through the Y11 mock information in the paper and highlighted that most students performed higher than the students last year.  
6. Formative assessment with low stakes assessments.  We have a research-informed marking and feedback policy which is on-going and clear instruction and training to students.  This is all back to ‘known and known well’.

JB thanked KSH for her presentation.
DCH asked KSH if she thinks more students could have got grade 7 and does she worry about it?  KSH replied that she does not worry because of what is delivered to students which gives them every chance to succeed.  
DCH asked what would KSH be doing to ensure the quality of teaching is as good as it could be.  KSH replied it is to be with our collaboration of the curriculum in the first instance, lesson observations and working very closely with the department.

DCH asked would KSH expect the uptake of GCSE to increase?  KSH would like to see that there is dual language at GCSE.  The disruption of Covid has not helped.
JS asked for clarification on the evidence base for students you would deem are               making expected progress and exceeding progress, you would be drawing on assessments in class and PREP and A2L and it all comes together for the full picture; KSH confirmed that was the case.


	7. 
	Y11 Mock Analysis
JS presented JMA questions prior to the meeting and JMA answered them as follows:-
JMA gave an overview that the circumstances of this year group is different to previous year groups and there is a difference that JMA will explain that needs to be taken into consideration.  Attainment 8 we currently at 45.98% and last year we were at 40.06% so doing better than last year.

1. With regard to the data from Dec 2021 mocks for 9-5 inc E&M (29%) and 9-4 inc E&M (51%) is this in line with expectations for this year group bearing in mind the disruption to their learning?

The 2019 national with no disruption was at 43% and 65% so we are slightly adrift, however, these mocks results are marginally better than last year by 2% and 4% and we went on to achieve higher than 2019 national.  From the mocks, 55 students qualify for the four A level pathway that is higher than in previous years but those who have not reached the required grades is about the same. We find out on 7th February if it will be exams this year and not TAGs.
There will be a bit of a bridge to grade boundaries which needs to be born in mind and we also need to take into account that the last proper school year for this year group was Year 8.  It makes it hard to measure the missed schooling
2. JS asked if it would be possible to have a breakdown of the % of students who were lower, middle and higher ability based on their KS2 scaled scores?









  Last year
High = 25.6% (51/199*)                                                       12.7% (22/173)

Middle = 58.8% (117/199*)                                                
 55.5% (96/173)

Low = 15.6% (31/199*)                                                        31.2% (54/173)

JS understands that we cannot do comparisons as we in unprecedented times and this is the year group that have the lowest proportion of PP students.
3. We are all aware that the most vulnerable students have been severely impacted by the disruption to their education but how have the higher ability students fared? The data for PP/SEN/EAL/ FSM all shows an improvement.  Recognise the perils of comparing data from previous years and the fact that valid comparisons cannot be made with previous year’s higher ability cohort as this is the first (second) cohort with scaled scores at KS2. The PP results look very positive and no doubt reflect the success of the school’s interventions which we discussed at the monitoring visit.  The PP data for English language is particularly impressive. However, OFSTED did ask questions at their last inspection about higher ability students’ performance.

High Ability Attainment 8 63.13 last year 66.39 at this point but only 22 students whereas this year it is 51 so not comparable.  But we did have 55 students who could take 4 A Levels highest we have had in the conference for some time but that reflects the difference in cohort.
PP profile also very different

Total PP: 24 (2021-22) 


Total PP 33 (2020-21)

Higher:   7




Higher
2

Middle:   11



Middle
15

Low:       4




Lower
15

None:     2




None
1

Our English teacher who takes our PP interventions has identified that the students she is working with are more capable than in previous years. 

4. We are aware that students tend to find maths more of a challenge than English and this is seen in schools nationally but there is a disparity between English and maths performance (maths 9-5 31%/English 9-5 69% and 9-4 maths 53%/ English 9-4 86%) & (maths 9-7 8%/English 9-7 21%). We do recognise that the figures are skewed due to best English score being included.

Please note that maths is the only subject that has not had any of its content removed.  English do not have to teach a Christmas Carol and the writing source for paper 2 is being revealed in February so students will know what to expect and there is no speaking and listening so more time for the language paper.

JB asked why the information was released so early this year.  JSA explained it was because of the consultation to determine the impact of Covid on the current cohort of students.  Music 30% of the course was removed, science very little, it was decided subject by subject.  JB confirmed, that he understands, that these exams will be totally standalone results.

New groups were introduced this year; two higher and two foundation groups on each side.  The higher groups are expected to aim for 6+ and the foundation groups are expected to aim for 5.  These new groupings have gone down well with students, parents and teachers and the second higher groups are making rapid gains on both sides of the year.
We are putting in another March mock across all subjects.  

KB asked following the Government guidance that schools are required to have three pieces of evidence, KB asked if that mock will be the second set of marks but JSA confirmed it will be out third as we are counting the pre-mocks in Year 10.  JS confirmed that this gives the school their evidence base if the exams do not take place.

CJH highlighted that it needs to be taken into consideration that if students are in exams they are not being taught and it has a knock on effect.
5. Girls outperform boys when it comes to good passes (5 x 9-5 E&M girls 32%/ boys 23%) (5 x 9-5 girls 53%/boys 46%).  This difference is particularly marked in English. (9-5 English 60% boys/79% girls) (9-7 English boys 12%, girls 30%). Although boys outperformed girls at maths 9-7. (5% girls/11% boys). How can the gap be closed in English?

This is a National problem not just a SHS one.  Girls read more.  Boys tend to be non-readers from Y9.  Ben Clifford, Head of English has chosen power and conflict texts as opposed to love and relationships to encourage boys to read more.  We have good male role models in English who engage the boys.

6. With regard to individual subject performances, some subjects have lower numbers at 9-7 and 9-5 and lower APS, for example film studies, maths, English literature, computer science, and business studies than other subjects. I have not included food tech as this is the first year there are exam entrants since pre 2019. I accept that there are a myriad of factors that can account for this. 

This is mainly down to different cohorts and it is important that you compare the mock grades not the CAGs and TAGs at this stage.

7. Chemistry has the highest number of Us of any subject. I recognise this is a challenging subject but biology and physics seem to be performing better in terms of Us and Chemistry’s performance at the higher grades is more in line with other subjects.

The Us are mainly in the Higher paper.  It is the one the students find more challenging.

There will be more students taking the Foundation paper as a result of the number of Us. The department tend to enter a majority of students for higher paper in first mocks. Chemistry curriculum is seeing better results in Year 9 where curriculum development strategy has been implemented to counter the fact that chemistry is the hardest, with the most to remember.

8. Maths has 17 students out of 204 who secured 9-7 in the mocks. Understand this figure is likely to increase by the summer but seems quite a small % of the cohort.

That is 8.3% whereas last year we had only 11 which was 6.4%.  JS confirmed that these students are more academically able students that is why the 9-7 was focussed in the question.  JMA explained that the students have been regrouped and the higher groups are aiming for 6+; there are currently 17 students sitting on a 6 and we will push them for a grade 7 but they will not all get it.
9. 48 Us were awarded and 5 for BTEC. How many students did not engage with the mocks process? What is being done to support those students who either did not do the mocks or who did the mocks but are struggling with certain subjects?

This is mainly down to the higher/foundation papers where students got Us on the higher paper and will be entered for the foundation paper.  We have a student in a secure unit and has not taken any exams and another student in CSS who will take English, maths and science and we had a few absences because of Covid so we gave them Us.

JB asked if are expecting something special this year if there are exams?  JMA confirmed that it is hard to tell.  JSA confirmed that we are using data that specifications are not being completely test and students have less to revise in certain subjects so they will look slightly better.  

JB asked about exam technique and if students are buying into their mocks.  JMA confirmed that students do see there are things they can improve between December and the summer.  JSA highlighted that there is quite an extensive PREP drop in timetable and some subjects have to use two rooms as so many students attend. Martin Fletcher, Head of Year 11 has been very present during Form Time to ensure students are getting these exam skills and practice element.
DC asked if there are subjects where you are concerned and what might be the reasons for that?  JSA confirmed that we are concerned about maths for the reasons stated as there has been no let-up in the specification and have missed practice time in school (four full terms).  We think the bell curve for maths will be different nationally and the grade boundaries will be different.  The grade boundaries for the mocks was the hardest to pitch it at the worst case scenario to push the students.
JB thanked JMA for her work.


	8. 
	Policies to be Recommended to the Full Governing Body for Approval
JS mentioned that the Governors Visits Policy had only had a few minor changes made to it and CJH explained that the Education Skills Funding Agency had been in contact as an element of our Complaints Policy and Procedure did not comply and the change reflects this.  The Addendum will be removed as it should not have been included.
All three policies, Governors Visits, Complaints Policy and Procedure and Pupil Premium Policy were accepted.


	9. 
	Any Other Business
None.

	10. 
	Date of next meeting
3rd May 2022



The meeting finished at 6.34pm
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